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Development of Local Offer - Speech & Language
Background

Speech, language and communication needs are the most prevalent SEN need for pupils in Westminster primary schools on either SEN Support or EHC Plans. We need to develop a more graduated approach to support, which provides a greater range of support at the right time for a greater range of children and young people, delivering improved outcomes across the system. 

An EHCP assessment is not a sustainable route to accessing support for children with low to moderate needs in the future. To receive specialist support schools will need to show how they have attempted to respond to additional needs and why this has been ineffective. 

Proposal and costing

This paper proposes a targeted offer of support for Westminster primary schools, where a speech and language therapist will work directly with schools to review and enhance the learning environment to support all children’s communication. This will start in January 2019 and will be delivered throughout the 2018/19 Academic Year. The funding required to deliver this is £40,000. 
This builds on a previous proposal for participating in the Communication Champions programme discussed at Heads Partnership in December 2017. Funding for this was not approved but interest was expressed in having additional universal Speech and Language Therapist time to support schools’ work in supporting children with low to moderate needs. This updated proposal was discussed and approved by Heads Exec on 25th September 2018.  
Universal working focuses on the principle that through modifying the communication environment and adult interactions we can maximise the communication skills of all children in a setting.
Aim

To develop a communication friendly approach in all Westminster primary schools to support all children’s communication. 

Structure 
An audit and action plan approach in partnership with a key change maker from each school. This will involve the schools receiving four ½ day sessions across the Spring and Summer Term from a speech and language therapist. The sessions will be structured as follows:
Session 1: Agreeing the scope and aim of the project within each setting. Jointly with the key change maker, auditing the communication within 2 or 3 classrooms. Consulting with the key change maker on how to make positive changes and method of feeding back to those observed. Agreeing an action plan with the key change maker.
Session 2 & 3: Going back into the same classrooms to re-audit and update action plan OR support with the implementation of agreed strategies in those classrooms. 
Session 4: Re-auditing and evaluating the impact. Agreeing a future action plan with the key change maker.
There is some flexibility within the structure to adapt the offer based on the individual requirements of each school. 
Impact

This approach has been piloted at Hallfield, Queens Park and Essendine primary schools and has had the following impact:

· Schools have enhanced the language and communication support for pupils in the school
· Schools have actions going forward to develop themselves as communication friendly
· The quality of the communication environment became more standard across Key Stages
· Supporting SLCN has been prioritised throughout the school with support for speech, language and communication being an integral part of teacher observations.
To be successful this programme needs commitment from schools and for the appropriate decision makers to be involved in the process. 
Key Decisions
· Whether the approach should be focused at one particular Key Stage to ensure long lasting impact. This could be a decision for individual schools. 

· Whether schools could enable a ‘key change maker’ to be involved in all 4 visits. This person could be any one who could make lasting changes to the communication environment and is in a position to give feedback to other members of staff. It could be a Key Stage Lead, member of Senior Leadership Team, Communication Champion for example. 

 Evidence Base
· The classroom environment can affect a child’s academic progress over a year by as much as 25%. Source: Pilot study research completed by University of Salford and architects, Nightingale Associates. 

· Galton et al, 1999 found that the physical make-up of a classroom impacts on an individual’s ‘time spend on task’.
· Further research has indicated that the physical arrange of a classroom can correlate with the frequency with which pupils ask questions in class, Marx et al 2000. 

· Visual approaches in the classroom support students to improve their speech, language and communication skills, The Communication Trust, What Works 2018

